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Rationale

One of the beauties of teaching is that there is no limit to
one’s growth as a teacher, just as there is no knowing
beforehand how much your students can learn.

— Herbert Kohl
This guide is a collection of the most important fopics, useful sources, practices
and strategies of the English teaching in Israel, based on the English
Curriculum.
I wrote it for my own practice in the elementary school in Eilat to have the
whole "picture” that would include various resources, materials and guidelines
for areas of the English teaching in one place, and that would assist my planning
processes.
In addition to sources that we - the English teachers must know and use, I
included my personal experiences, work and reflections, that were gathered by
me throughout seven years of teaching English.
My greatest motivation was a lesson for the Inspectorate, which showed that
more attention to the English Curriculum is needed in my work in the classroom.
This guide is meant to provide guidelines for teaching, first for my future
practice, but I strongly believe that it can be helpful for other elementary

teachers of English, especially the new ones.
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Based on Revised English Curriculum >

AN

1. Lanquage Learning and Lanquage Teaching should be
Meaningful

Key words of Meaningful Processes: active, constructive, authentic,
cooperative. "Useful for life activities”, learning by doing. Cognitive and
affective involvement.

Teachers promote learning when:

v' They are using English in the classroom.

v Provide language rich-environment: verbal and
visual stimuli (see appendix - photo of my English Room).

v" Use the L1 occasionally - when needed.

v' Choose interesting topics, materials and activities.

v Provide success-oriented tasks and positive
feedback (see "mivdakey atzlaha").

v' Create supportive learning environment.

v' Choose content that is built on learner’s prior
knowledge.

v Pay attention and take into account the pupils’
diversity (see appendix for a differential lesson plan
"Walt Disney").

v’ Give meaningful exercises that allow learners to
practice grammar, vocabulary and specific
language points.



http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/Curriculum2018July.pdf
https://sites.google.com/site/teachingenglishyuliamichurin/school-events-in-english
https://sites.google.com/site/teachingenglishyuliamichurin/assessment

v’ Teach many lexical items.

v' Provide real-world tasks that require learners to
use the target language for communication.

v' Encourage reflection and metacognitive awareness
before, during and after learning.

v Explain the objectives of the instructional unit,
lesson and specific tasks.

v' Teach language-learning strategies and provide
opportunities for applying them.

v' Encourage learners to set goals and evaluate their

own progress.
v Provide challenging tasks that require the
application of higher-order thinking skills

2. Higher Order Thinking Skills "Y.Q

In an effective classroom, students should not only know what they
are doing, they should also know why and how. — Harry Wong

Higher Order Thinking Skills are necessary for learners to
acquire and use knowledge effectively and efficiently and
have value of themselves as a life-skill.

Learners at all levels are activated in ways that encourage
them to use HOTS in all four domains (see the list of HOTS
in the lesson plan template in the appendix of this
document).

v' Include procedures where students can choose
between a variety of texts or tasks.

v’ Set aside time for independent reading and
reading for pleasure. Provide a variety of texts


https://sites.google.com/site/teachingenglishyuliamichurin/writing
https://sites.educ.ualberta.ca/staff/olenka.bilash/Best%20of%20Bilash/language%20learning%20strats.html

that suit the learners reading levels (see The
English Library document).

Language learning is facilitated when learners:

v" have maximum exposure to the language through
encounter with a variety of written and spoken texts.

v" are motivated to invest effort.

v’ develop positive self-image and confidence.

v' are aware of their own progress.

v' understand language rules.

v’ are challenged.

v’ increase their vocabulary, practice grammar and
language points.

v take responsibility for their own language learning.

The following list of higher-order thinking skills (HOTS) is cumulative, not exhaustive, and presented in alphabetical order.

The following HOTS should be included in the teaching/learning process. Others may be added by teachers or coursebook writers.

Thinking Skill Learners will be able to

Classifying and categorizing categorize information according to criteria.

Comparing and contrasting find similarities (comparing) and differences (contrasting) and draw conclusions.

Generating possibilities create something new on the basis of a text or other kind of cue or stimulus

Inferring infer implicit meaning by being able to read-between-the-lines.

Integrating access information from various parts of the text or from different
sources in order to answer a specific question.

Making connections make connections between what is being taught and learners’ prior knowledge.
make connections between different ideas, events, etc

Predicting predict content or outcome based on available information.



https://sites.google.com/site/teachingenglishyuliamichurin/useful-files
https://sites.google.com/site/teachingenglishyuliamichurin/useful-files

3. The Beginning Stages of Language Acquisition
(Pre-Foundation Level)

*Guidelines for the Teaching of English at the Pre-
Foundation Level

The emphasis is on aural/oral skills, which later form the
basis of success in reading and writing. Teaching should
first provide for extensive listening and speaking
practice (stage one) - at least fwo months, prior to the
introduction of reading and writing (stage two).

English teachers promote beginning language learning
when they:

v Work together with the homeroom teacher to
ensure L1 literacy (Plan meetings with homeroom
teachers in the beginning of the year).

v' Focus on the most useful high-frequency words and
conversational expression.

v' Provide multiple opportunities for learners to listen
to and recite rhymes, chants, songs and simple
dialogues.

v' Teach phonemic awareness.

v' Teach learners to decode and encode letters and
syllables.

v' Make the acquisition of a sight-reading vocabulary
by providing extensive practice in simple reading.


http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/TeachersResourceMaterials/Publications/PreFoundationLevel.htm
http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/TeachersResourceMaterials/Publications/PreFoundationLevel.htm

Beginning language learning is facilitated when
learners:

v develop a basic oral vocabulary in English before
starting to read and write.

v reinforce their listening comprehension and
speaking skills through extensive repetition.

v’ learn the letters and their corresponding sounds.

v' can automatically, accurately and rapidly recognize
a range of high-frequency written words and
expressions.

Pre-Foundation Benchmarks

There are two stages: reading readiness (aural/oral and
alphabetics) and beginning reading and writing (decoding,
encoding, writing and fluency). They are both forming
transition to the foundation level. It is important for
teachers to allow individual differences in the rate of
progress. Progression of pupils may not always be forward -
some pupils may take two steps forward and then one step
backward.

In addition, to intensive oral and aural work, the pupils need
to be exposed to print environment: shapes of letters,
spaces between words, directionality, orthographic patterns
and high frequency sight words. Alphabet charts, bulletin
boards, labeled objects, story books, pupils’ names and
birthdays should be part of the learning environment (see
the photo of my English Room).



The introduction of children’s literature into classroom
teaching is important and it plays fwo major roles: it
provides opportunities to become familiar with language
patterns, vocabulary, stress, rhythm and intonation. It also
acquaints pupils with cultures and enhances appreciation of
literary works.

Aural/oral stage:

*listening

*speaking - pupils should be encouraged to repeat words,
lexical chunks, sentences, sing songs, recite chants.
*phonemic awareness

*segmentation

*blending - pupils are learning to recognize, segment, blend
sounds that make meaningful words. Teachers should draw
pupils’ attention to individual sounds and their positions in
different words and provide opportunities for sound
manipulation.

Alphabetics stage

Pupils learn the names and shapes of letters, their sounds,
correspondence between them. Teachers should engage
pupils in intensive practice of letter recognition and
formation.

*Beginning reading and writing

*Decoding and encoding



The ability to break up words into their components and
create words by combining components. This ability allows
pupils to recognize words without effort, thus leading to
automaticity in reading. Automaticity enables readers to
focus attention on meaning construction. It becomes
possible through the building of sight vocabulary, high-
frequency words and lexical chunks (see band 1 vocabulary
in appendix). Reading easy, interesting relevant texts with
no unfamiliar vocabulary and writing activities that focus on
how lexical items are spelled.

Writing
Pupils need to engage in writing tasks that support reading.

Both processes focus on letters and sounds and therefore
reinforce awareness of spelling patterns.

Fluency

Refers to ability to read with appropriate phrasing,
expression, pace and intonation. It also refers to the ability
to process language in lexical chunks/ phrases rather than
word by word, thus increasing intelligibility. Fluency
development forms the bridging link between decoding and
comprehension. Pupils with sound base will be able to direct
attention to developing reading comprehension. To ensure
this sound base, pupils require extensive practice in reading
texts with familiar vocabulary and higher-level texts to
encounter a wider vocabulary and range of grammatical
patterns.



MUSTS
for Teaching at the Pre-Foundation Level

Must

Rationale

Ensure a period of listening and speaking
(aural-oral) practice prior to the teaching
of reading. Allow one year prior to
fourth grade or three to four months for
those beginning in fourth grade.

Listening to and speaking English
exposes learners to high-frequency topic
vocabulary. lexical chunks and language
patterns that will later form the basis of
initial reading of simple texts.

Afford many opportunities for learners to
listen to and recite rhymes, chants, songs.
simple dialogues, etc.

Extensive repetition reinforces listening
comprehension and speaking skills. It
also creates an essential foundation for
language learning.

Read aloud to model correct
pronunciation and expression. Ensure
that pupils practice stress, rhythm and
intonation.

Reading aloud with correct
o
pronunciation, stress, rhythm, chunking,

and intonation facilitates comprehension.

Spend sufficient time focusing on the
alphabetic code (both sounds and names
of letters). Pupils need practice with
letters in both upper and lower casc.

Decoding and encoding require mastery
of letter-sound correspondence.
Sounding out, naming and forming
letters constitute the foundations for
reading and writing.

Provide pupils with extensive practice in
reading previously learned lexical items
(in the aural/oral stage) both in isolation
and familiar texts.

Extensive practice with familiar texts
builds automatic word and phrase
recognition and contributes to the
development of a large sight vocabulary
(all necessary 1o free cognitive processes
from decoding to 'meaning making').

10
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Must

Rationale

Set vocabulary acquisition goals and
ensure pupils achieve them by

monitoring their progress.

— 00 |
Expose learners to varied text types and
multiple texts to ensure the recycling

and recontextualizing of previously
learned lexical items.

Communication in general and reading
comprehension in particular hinge on
vocabulary knowledge.

e e
Repeated encounters with lexical items
in varied contexts (within and across
texts) consolidate and enhance
vocabulary knowledge.

Direct pupils' attention to the spelling of Practicing spelling (encoding)

words, spelling patterns and rules. facilitates decoding and draws

Engage pupils in extensive spelling awareness to spelling patterns and rules
practice. necessary both in reading and writing.

Create opportunities for learners to Manipulation of sounds and letters
manipulate sounds and letters in writing allows for the internalization and
their own words and texts. application of alphabetic knowledge in
reading and writing.

Introduce children's literature Exposure to literature nurtures literary
compatible with pupils' age and and cultural appreciation and boosts
language knowledge at all stages of motivation to learn the language.
language instruction.

T

11
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Benchmarks for the Pre- Foundat:on Level Stages One and Two

The following are the benchmarks for the Pre-Foundation Level:

Stage One

Benchmark

Reading Readiness

Learners will be able to

Aural / Oral Listening and Speaking
Aural / Oral Phonemic Awareness,
Segmentation and Blending

* understand and use language to carry out basic communicative tasks and to engage in

simple interactive activities.

+ identify different sounds of the English language, such as voiced / unvoiced sounds that are different phonemes.
* manipulate sounds to play with words (add or remove from word).
+ segment word into:

a. syllables;
b. sounds

+ blend sounds together.
+ be aware of sound patterns.

+ be aware of the differences between sounds in their own language and similar sounds in English.
+_know and be able to pronounce common sound combinations.

Stage Two

Benchmark

Reading Readiness

Learners will be able to

Alphabetics

+identify the letters by their sounds, their names, and their shapes.
+ form letters by copying correctly in the right direction and producing letters upon hearing their sounds / names.
- be aware of sound patterns, letter sequences and common letter combinations and be able to pronounce them *

Basic Reading

+ write letters and syllables according to sounds.
+ decode and encode phonetically-spelled lexical items.
+ read and understand lexical items they have learned orally.

Sample Classroom

Benchmark L Pupil Performance:
READING Activities
Evidence of Achieving the Benchmark
READINESS

Pupils will be The teacher: Pupils will achieve the benchmark when they:

able to:
Aural / Oral understand and e exposes pupils to e draw or arrange a sequence of pictures to
Listening and use language to repetitive patterns represent a learned story and “read” it either
Speaking carry out simple with variation through individually or in small groups.

tasks and to
engage in simple
interactive
activities.

authentic storybooks
(e.g. "The Gingerbread
Man”). S/he has pupils
join in the repetition of
chunks of language
(Run, run as fast as you
can. You can’t catch
me, I'm the
Gingerbread Man!)

e choose a picture and match it to what the
teacher says.

e complete a lexical chunk/phrase begun by the
teacher.

e arrange a picture puzzle of a learned story
according to the order of events.

12




e reads stories
interactively,
encouraging pupils to
predict, join in, and act
out parts of the story,
e.g. teacher / pupil
begins the story and
others continue.

e encourages pupils to
re-tell a story using
chunks of language
from the story or from
previous knowledge.

e encourages pupils to
create variations and
their own versions of a
story/song orally or
and/or in pictures.

e encourages pupils to
express their
likes/dislikes of a
story/song: | liked this
story/song; | didn’t like
this story/song/chant
because...

e encourages pupils to
follow simple
instructions: open the
book, join in, clap
when you hear..., etc.

e exploits an
interactive print-
rich environment
for on-going
activities.

e communicates in
English: short
conversational
dialogues /
conversations, such
as: Hello, Good
Morning, How are
you today?, I'm fine
thank you.

e make a "copy cat" story book based on a story
studied in class. This can be done individually,
in groups or as a class activity.

e participate in short dialogues / conversations
and / or role plays.

13




Pre-Foundation Benchmarks and Suggestions for Teaching and Assessing (continued)

READING
READINESS

Benchmark

Pupils will be able to:

Sample Classroom Activities

The teacher:

Pupil Performance:
Evidence of Achieving the Benchmark

Pupils will achieve the benchmark when they:

Aural / Oral
Phonemic
Awareness,
Segmentation
and Blending

identify the sound(s) of a
letter as it appears in

different positions and in
different words e.g. /c/ or
voiced / unvoiced sounds

that are different phonemes.

e plays the game “I spy”.

 asks pupils: Whose name starts with the sound /b/?
Who has the sound /d/ in their name? Whose name
ends with /t/?

« listen to teacher say two words. Pupils raise their
“happy faces” if the sounds are the same or their “sad
faces™ if they are different © ®

« listen to teacher say two words. Pupils raise their
“happy faces™ if a given sound is in the same position
or their “sad faces™ if a given sound is in a different

position © @

manipulate sounds to play
with words (add or remove
from word).

e says the word “tap™ and asks the pupils to replace the /t/
with /c/ and say the new word.

e listen to the word “tar” and then the word “star” and are
asked: What sound is added? /s/

¢ listen to the word “star™ and are asked to add /t/. What

is the new word?

e listen to the word “start™ and are asked to remove the
final sound and say the word “star™.

14



4. The choice of materials:
Teaching materials need to include a coursebook
(coursebook is used as a tool). Additional materials may
be either print or digital.

Key features:

v' Include items from the grammatical and lexical
syllabuses in the curriculum.

v Include a variety text types and media.

v' Are targeted to meet a variety of purposes as well
as different audiences.

v Provide opportunities for meaningful communication.

v' Promote independent learning.

The choice and design of tasks

Tasks provide opportunities for learners to achieve the
benchmarks and to provide evidence of language
achievements.

Basic principles:

v' Tasks link to the learners’ prior knowledge

v Provide opportunities for higher-order thinking skills

v Allow learners to respond using multiple modes of
expression: drawing, writing, singing

v'Promote opportunities for peer interaction

v'Provide learners with simulated or real-world issues
to apply or adapt new knowledge

v'Encourage learners to use English as a means for
gaining information in other subject areas

15



v' Tasks require learner's reflection, self-evaluation,
and/or peer assessment

5. Domains, Benchmarks, Standards, Levels

What greater joy can a teacher feel than to witness a child's success? —
Michelle L. Graham

"Y’ Standards

Standards are set for the four domains of language
learning: Social Interaction, Access to Information,
Presentation, Appreciation of Language, Literature and
Culture. The standards define the body of knowledge for
each domain. * Al pictures can be enlarged.

et 2 S L LA b o AN A S i s Y S

Sect:on e
_ Standards, Levels of Progress:on and Benchmarks for All Levels

The table below presents the standards for each of the domains.

Domain Standard

Social Learners interact effectively in English in different social contexts with people from varied linguistic and cultural
Interaction . backgrounds, using informal spoken and written language.

Learners access information in English from oral and written texts from a wide range of printed and digital
media and make use of that information for a variety of purposes.

Access to Information

Presentation Learners present ideas and information in an organized, planned manner in a variety of formats
in spoken and written English on a wide range of topics, using print and digital media

Appreciation of Language, Learners appreciate the nature of language and become aware of the differences between English and their own and
Literature and Culture other languages.
Learners appreciate literature that is written in English and through it develop sensitivity to a variety of cultures.

7
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Domains

Social Interaction

Access to Information

Presentation

Appreciation of Language,
Literature and Culture

Learners interact effectively

in English, crally and in writing,

in different social contexts

with people from varied linguistic
and cultural backgrounds

Learners access information in
English, from oral and written
lexts from a wide range of printed
and digital media and make

use of that information

Learners present ideas and
information in an organized,
planned manner in & variety of
formats in spoken and written

Learners appr.
of language

between English and other languages

Learners appr

d the differences

literature that

English on a wide range of topics
using print and digital media

is written in English and develop
sensitivity to a variety
of cultures

for a variety of purposes

Domains

Appreciation of Language,
Literature and Culture

Social Interaction Access to Information Presentation

Learners obtain and use information
from short oral and written texts
that deal with familiar topics, in
simple language that may include
occasional unfamiliar grammatical
structures and vocabulary.

Learners interact and convey
simple messages.

Learners organize and present
ideas and information orally and
in writing about personal topics

Learners appreciate that languages
are different

Learners interact using appropriate
vocabulary and comprehensible
grammar for this level.

Learners read or listen to

age - and level-appropriate literary
texts, Learners are aware that
their culture is different from other
cultures

Learners use appropriate
vocabulary and accurate

. ) grammar for this level
Learners obtain and use information

by applying knowledge of
vocabulary, grammar, punctuation,
text structure, digital media, and
frequently used discourse markers.

Domains

Domains are areas of language ability and knowledge. The
four domains are interrelated and do not operate in
isolation.

Possible topics, texts, media

Domains

Appreciation of Language,

Social Interaction Literature and Culture

Access to Information Presentation

Learners meet the standard when they

Conversation topics:
« family

+ familiar topics

- feelings

+ likes and dislikes

+ personal interests

+ school

Written text types:
+ invitations

« friendly letters

* notes

Spoken texts:
- advertisement « invitation

+ announcement ¢« friendly letter
+ conversation ioe ist

+ description :
* interview

* instructions

Topics: Texts:
« descriptions of things/people/ + stories
events poems
- stories Songs:
* menu - personal experiences simplified stories
* note + proverbs
* notice Digital media: + quotations
* message - poster + online word processors such
+ news/ weather report * recipe as WORD presentation creation
- story i story tools such as PowerPoint
Written texts: + timetable/schedule + simple Web 2.0 tools such
+ advertisement as blogs
- book cover
+ cartoons
+ chart/table
* comic strip
+ description
+ informative text

Digital media:

+ computer-mediated
written and spoken
texts

+ email

- web pages

Digital media:
+ blogs
+ email

A variety of activities to use in order to teach and assess the benchmarks for Foundation level can be found on the website
http://cms.education.gov.il/EducationCMS/Units/Rama/AarachaBeitSifrit/MaagariMesimot.htm under n7ux »mo
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Benchmarks

Domains

Benchmarks

Social Interaction

Access to Information

Presentation

Appreciation of Language,
Literature and Culture

Learners meet the s

tandard when they

« express feelings, likes and dislikes.

+ interact for a limited range of
purposes, such as following
basic instructions and directions,
asking for and giving information,
making and fulfilling simple requests.

« engage in short conversations/
discussions by asking
and answering simple questions
about familiar topics and everyday
situations

+ create and respond to a limited range
of written message types.

+ understand the general meaning,

+ identify different text types and use
- identify facts, feelings and explicit

- follow a short sequence of simple

+ extract information from visual data,

+ use information tools such as

main ideas, and the sequence of
events in a text, and use this
knowledge as needed

this knowledge as needed.
opinions in a text.

instructions/ directions in familiar
contexts.

such as timetables, schedules
locate relevant information for a
specific purpose.

a glossary, a simplified learner’s
dictionary, online dictionary, table of
contents, guided search engines,
simplified E-books, YouTube videos.

- present information on limited

content, supported by visual aids

- express a personal reaction to the

content of something read, seen
or heard, using the appropriate
higher-order thinking skills for this
level.

describe people, places, things,
events and personal experiences
in familiar settings.

+ design a means for collecting

information and list the results.

* use given criteria, such as

a checklist/ rubric to prepare
presentations.

« identify words that are the same in

English and in their home language.

+ know how word order, sound

and writing systems in English are
organized and how these elements
compare with their home language.

+ are aware that not all words can

be translated on a one-on-one
correspondence.

identify and describe events, setting
and main characters in literary
texts, using lower-order thinking
skills

- analyze and interpret literary texts,

using higher-order thinking skills.

+ recognize the use of basic literary

techniques in a text.

« understand the historical, social

and/or cultural contexts of the text
and its author

* provide an oral, written or visual

response 10 a literary text

+ reflect on the literary text.
+ are familiar with different cultural

practices and traditions from
reading literary texts.

18




Domain of Social Interaction

The ability of learners to interact in English in different
social contexts with people from varied linguistic and
cultural backgrounds, using informal spoken and written
language.

Standard
Learners interact effectively in English in different social contexts with people from varied linguistic and cultural backgrounds, using informal
spoken and written language.

Levels of Progression

Foundation Level Intermediate Level Proficiency Level

Learners interact and convey simple messages
Learners interact using appropriate vocabulary
and comprehensible grammar for this level.

Learners interact fluently using appropriate Learners interact fluently using appropriate
register for a limited range of social contexts. register for a limited range of social contexts.

Learners use appropriate vocabulary and accurate grammar for this level.

19



Domain of Social Interaction Benchmarké

Benchmarks

Foundation Level

Intermediate Level

Proficiency Level

Learners meet the standard for the domain of Social Interaction when they:

express feelings, likes and dislikes.

express and elaborate on personal wishes
and opinions.

express ideas and opinions, providing
in-depth explanations.

interact for a limited range of purposes, such
as following basic instructions and directions,
asking for and giving information, making and
fulfilling simple requests.

interact for a variety of purposes, such as
agreeing and disagreeing, giving and following
instructions and directions, complimenting,
and giving advice

interact for a wide variety of purposes, such as
persuading, discussing and group
decision making.

engage in short conversations/discussions by
asking and answering simple questions about
familiar topics and everyday situations, such as
family, school, and personal interests.

engage in conversations about general topics,
such as current events, and future plans, using
language to suit context, audience

and purpose.

engage in conversations on a wide range
of general topics, such as social and global
issues, using language to suit context,
audience, and purpose.

create and respond to a limited range of written
message types, such as notes, email, blogs,
invitations, personal letters, greeting cards.

create, collaborate and respond to a variety of written texts in print or handwriting, as well as
digital media, such as web-based conferencing tools, discussion forums, and different Web 2.0
tools showing awareness of context, audience and purpose.

20



Domain of Access to Information

The ability of learners to access information in English

from oral and written texts from a wide range of printed

and digital media.

Standard

Learners access information in English from oral and written texts from a wide range of printed and digital media and make

use of that information for a variety of purposes.

Levels of Progression

Foundation Level

Intermediate Level

Proficiency Level

Learners obtain and use information from
short oral and written texts that deal with
familiar topics, in simple language that may
include occasional unfamiliar grammatical
structures and vocabulary.

Learners obtain and use information by
applying knowledge of vocabulary, grammar,
Eunctuation, text structure, digital media, and

frequently used discourse markers.

Learners obtain and use information from

a variety of longer oral and written texts that
deal with less familiar topics, in more
complex language.

Learners obtain and use information by
applying knowledge of vocabulary, grammar,
punctuation, text structure, digital media and a
variety of discourse markers.

Learners obtain and use information from
authentic or minimally adapted oral and written
texts on a wide range of topics.

Learners obtain and use information by
applying knowledge of vocabulary, grammar,
punctuation, text structure, digital media,
and a wide variety of discourse markers.

Benchmarks for the Domain of Access to Information

Foundation Level

Intermediate Level

Proficiency Level

Learners meet the standard for the domain of Access to Information when they:

understand the general meaning, main ideas,
and the sequence of events in a text, and use
this knowledge as needed.

understand the general meaning, main ideas
and supporting details in a text, and use this
knowledge as needed.

follow the development of an argument
in a range of texts and use this
knowledge as needed.

identify different text types and use this
knowledge as needed

identify the features of different text types and u

se this knowledge as needed.

identify facts, feelings and explicit opinions
in a text.

draw inferences in order to identify the points

of view in a text, distinguishing fact from opinion

identify and infer the attitudes of the
writer/ speaker and draw conclusions

follow a short sequence of simple
instructions/directions in familiar contexts.

follow directions and a sequence of complex instructions in a variety of contexts.

extract information from visual data, such
as timetables, schedules.

interpret information from visual data, such as
graphs, diagrams, and maps.

independently find and integrate information
from multiple sources for a specific purpose.

locate relevant information for
a specific purpose.

extract and integrate relevant information from
a limited number of sources for a specific
purpose.

transfer information extracted from visual
data, such as diagrams.

use information tools, such as a glossary, a
simplified learners dictionary, online dictionary,
table of contents, quided search engines,
simplified E-books, or YouTube videos.

use information tools, such as a dictionary
or simplified Web 2.0 tools.

use information tools, such as online
thesaurus, Google, or Web 2.0 tools.




Domain of Presentation

The ability of learners to present ideas and information
in an organized, planned manner in spoken and written

English.

Standard

of topics, using print and digital media.

Learners present ideas and information in an organized, planned manner in a variety of formats in spoken and written English on a wide range

Levels of Progression

Foundation Level Intermediate Level

Proficiency Level

Learners organize and present ideas and
information orally and in writing about
personal topics.

Learners organize and present ideas and
information orally and in writing about general
topics, suiting register and text type to purpose
Learners use appropriate vocabulary and and audience

accurate grammar for this level. Learners use appropriate vocabulary and

accurate grammar for this level, incorporating
discourse markers, following conventions
of prosody/print.

Learners organize and present ideas and
information in depth orally and in writing on a
wide range of topics, suiting register and text
type to purpose and audience.

Learners use appropriate vocabulary and
accurate grammar for this level, incorporating a
variety of discourse markers, following
conventions of prosody/print.

et

Domain of Presentation Benchmarks

Benchmarks for the Domain of Presentation

Foundation Level l Intermediate Level

Proficiency Level

Learners meet the standard for the domain of Presentation when they:

present information on limited content, summarize and present information from a
supported by visual aids. limited range of sources.

synthesize and present information in depth
from multiple sources

express a personal reaction to the content
of something read, seen, or heard, using the
appropriate higher-order thinking skills for
this level.

react to the content of something read, seen,
or heard using the appropriate higher-order
thinking skills for this level.

react in depth to the content

of something read, seen, or heard using the
appropriate higher-order thinking skills for
this level.

describe people, places, things, events, and present an argument for or against a particular
personal experiences in familiar settings. point of view. '

present an argument for or against
a particular point of view

design a means for collecting information, such | design different means for collecting information, such as surveys and interviews, and report on
as a simple questionnaire and list the results. the results and conclusions using appropriate higher-order thinking skills for this level

use digital media tools, such as online word

and simple Web 2.0 tools.

processors, presentation creation tools, use digital media tools, such as podcasts and Web 2.0 tools.

use given criteria, such as a checklist/rubric

to prepare presentations. review and edit presentations based on feedback from peers/teacher.




Domain of Appreciation of Language, Literature and
Culture

The ability of learners to appreciate the nature of
language and become aware of the differences between
English and their own and other languages.

& Domainiof Appreciationiofilanguage L ieratireandiCultirEs i

Standard
Learners appreciate the nature of language and the differences between English and other languages. Learners appreciate literature that is written in
English and through it develop sensitivity to a variety of cultures

Domain of Appreciation of Language, Literature and Culture, Benchmarks Language

Benchmarks for the Appreciation of Language
Learners meet the standard for the domain of the Appreciation of Language when they:

Foundation Level Intermediate Level Proficiency Level

are aware of subtle meanings and connotations
of words and expressions, differences between
synonyms or translations, and word derivations

identify words that are the same in English and distinguish between words that sound the same
in their home language. in both languages but have different meanings.

are aware of the way words are structured (morphology)

know how word order, sound and writing systems
in English are organized and how these elements
compare with their home language

compare different elements of English, such as tense and syntax, to their home language

are aware that not all words can be = are aware that languages use different idiomatic
are aware that languages differ in syntax.
translated on a one-to- one correspondence expressions in order to convey the same idea

are aware of differences in cultural conventions | are aware of the differences between

in English and their mother tongues, suchasin | languages in communicative function and use,
greetings. and of the dynamics of language changes, such
as shifts in word meanings and connotations.
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* Domain of Appreciation of Language, Literature and’ Culture, Benchmarks Literature and Culture

Benchmarks for the Appreciation of Literature and Culture

Foundation Level Intermediate Level Proficiency Level

Learners meet the standard for the domain of the Appreciation of Literature and Culture when they:

identify and describe events, setting and main characters in literary texts, using lower-order thinking skills

analyze and interpret literary texts, using higher-order thinking skills

recognize the use of basic literary techniques
in a text, such as repetition, personification, recognize and explain the use of literary techniques in a text, such as imagery, irony, metaphor.
rhythm, and rhyme.

understand the historical, social and/or understand the historical, social and/or cultural contexts of the text and its author and explain how
cultural contexts of the text and its author. these are reflected in the text or how they have influenced the writing of the text.

provide an oral, written or visual response to a literary text.

reflect on the literary text. reflect on the literary text and the process of integrating the higher-order thinking skills.

become familiar with different cullural practices | compare different cultural practices, behaviors | are aware of the relationship between cultural
and traditions from reading literary texts. and traditions with their own, based on the practices, literature, and a variety of cultural
reading of literary texts and other sources. products.

For practical information about the teaching of literature according to the curriculum, see:
tlc.cet.ac.il )

24



Levels

Levels of Progression

]

Foundation Level Intermediate Level Proficiency Level

Learners understand some Learners are aware of various ways in which Learners gain insight into the complexities
simple differences between languages. English differs from their home language of languages

Learners read or listen to age - and level - Learners read age - and level- appropriate Learners read age- and level- appropriate
appropriate literary texts, such as literary texts, such as short stories, poems and literary texts, such as novels, plays, and books
simplified children's stories, poems, chants graded readers for extensive reading. for extensive reading

and graded readers for extensive reading.

Learners are aware that their culture is Learners become acquainted with norms and Learners become acquainted with norms and
different from other cultures. behaviors in a variety of cultures behaviors in a variety of cultures

Learners develop critical perspectives toward
different cultural values and norms.

*Pre-Foundation level is usually achieved by either the

end of third grade or by the first half of the fourth
grade.

Professional Standards for English Teachers

"Dear Colleagues,

We are pleased to present you the document: Professional Standards for English
Teachers: Knowledge and Performance. The purpose of these guidelines is to set
standards for the training and evaluation of English teachers for Israeli schools.

This document can be used for a variety of purposes, audiences and contexts in pre-
and in-service teacher training. It should also help to raise the awareness and level of
the English teacher as a professional.

We hope that the use of this document will result in more carefully defined and

systematic teacher preparation and evaluation, thereby raising the standard of English
language teaching and learning in Israel”.
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7. Assessment
"..good teachers continually assess their students relative to learning goals

and adjust their instruction on the basis of this information.” (McMillan,
2001,140)

Assessment is an integral part of the teaching-learning
process. It involves collecting evidence of learning over a
period of time, using a variety of methods. These include
both traditional test-based assessment tools and
alternative assessment tools such as portfolio, projects,
performance-based tasks.

There are two forms of Assessment: Formative (to provide
information to learner and teacher that will enable ongoing
improvement) and summative (done in order fo provide a
final grade).

The basic principles:

*The tools are valid and reliable.

*Multiple methods of assessment are used for collecting
information regarding students’ progress and language
development over a period of time.

*Feedback is given in ways that are beneficial for both
learners and their parents.

*Assessment should include tasks, such as thematic
projects that promote learner's involvement and reflection
on learning strategies and resources.

*Criteria for assessment are known to the learners prior to
the assessment.
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http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/TeachersResourceMaterials/Publications/Portfolio.htm
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*Steps are taken to minimize test anxiety, such as
preparing and explaining test layout, and teaching test-
taking strategies.

Assessment in Practice:

*Classroom Assessment Presentation.

*My 'Meitzav Preparation Presentation’ might be helpful.

*Tip: check the pupils’ notebooks as frequently as possible -
it gives the connection between the teacher and the pupil;
accuracy check - to see if they copied correctly, it can be a
part of assessment.

8. Integration of Information Communications Technology (ICT)
Different skills are required to ensure that learners are
enabled to make full and appropriate use of digital tools in
their language learning. The following principles underlie the
integration of information and communications technology
within language teaching and learning:

*Learners are encouraged to interact with digital media.

*Learners are provided with tools for evaluating the
reliability of Internet Information.

*Learners are encouraged to create and share original
digital products online.

*Learners are encouraged to utilize different modes and
channels of digital communication: email, voice and video
chat applications.
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https://sites.google.com/site/teachingenglishyuliamichurin/assessment
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*Opportunities are provided for learners to engage in
collaborative language-learning activities based on Web
environments, Google Docs, Wikis.

*Activities are provided to encourage learners to access
online information, according to their language abilities.

*Opportunities are provided for learners to communicate
and collaborate with other local and/or global communities.

While my master’s degree Studies, I encountered a very
useful instrument that helps to decide whether and how to
incorporate technology in my English lessons. This model is
called TPACK:

D'ATO DD WAID N1AI711002 wim'y 1D 7w n1an naon nilnnTPACK 7Tin
D221 DN DN AXIRNENAIZID0ENAIRTO DN .0MoN DIN TING? *T> 0'waTIN
7¢ NIV NIYAYT7 yap' DIN-NRTO WWRY 'An7 21N 0Nimn 7y 1mn 7w 0rmoan

- NAIATO N*AI71200 'ON' ;D'I0N DIN N'AI71100 NITYA A'¥] TXD - [DINI N*AI71100 ;RN
.D"AIATO 0'DIX7 D'RNN N*AI71100 DTN

INQD NP YOI 7T X 12 Kna

"Teachers must create a form of knowledge that goes beyond the three

separate bases.” (Koehler, 2013).

9. Components of Language Teaching

Lexis and grammar play a central role in the development of
language proficiency. By the end of foundation level (the
elementary school) the pupils need to know 1200 items for
each level (both core and expansion) - see the practical
guide for teaching vocabulary.

In addition to the link to this practical guide, I am going to
summarize it in a few crucial points:
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http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/PracticalGuideVocabSep6.pdf

*Vocabulary is the most important component of language
knowledge.

*Vocabulary needs to be actively taught.

*A teacher needs to spend quite a lot of lesson time on
teaching new vocabulary and reviewing it throughout the
year.

*Teach about 12 new items a week in elementary school.

*In order to make sure that students have mastered the
items, they need to review them at least ften times,
probably more.

Here is the overview of the main components of the
practical quide:

Strategies:

*Make students responsible.

*Use quick, five-minute vocabulary activities every lesson.
*Use homework for vocabulary study.

*Combine fluency exercises in the four skills with a focus on
vocabulary.
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e READING
Same as for listening, but in writing.

Simply ask them to reread a digital or photocopied text that included items you
want them to learn, underlining the items they remember you taught them. They
ask each other and/or you if there are any words in the text that they don’t
remember.

For more detailed explanations of some of these ideas, and lots more, see the next
section.

C. MORE IDEAS 1: VOCABULARY| EXPANSION - peActicat ibeas For
EXPANDING STUDENTS’ VOCABULARY| AT ALl LEVELS S

You'll see that ideas are coded, according to whether they are appropriate for
elementary school (EL), junior high (JH), or high school (HS). Many of them are
appropriate for two, or even all three, levels.

BRAINSTORM: ASSOCIATIONS (EL, JH, HS)

1. Give a theme word, students call out any other words or phrases that occur to them
that are associated, any part of speech.
2. Add more yourself, and teach the new items.

BRAINSTORM: WHAT GOES WITH...? (EL, JH, HS)

1. Give a noun, students suggest all the adjectives that might describe it (e.g. road: a
long road, a busy road, a new road...).
2. Add more yourself, and teach them.
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STRATEGIES AND PRACTICAL IDEAS

Here are some useful strategies for teaching vocabulary without adding extra work
and time, together with practical ideas that use them.

STRATEGY 1: MAKE STUDENTS RESPONSIBLE.

Share with students why they need to learn a lot of vocabulary: it’s probably the
most important aspect of language that they need to know.

Tell students that they’ll need to work on vocabulary expansion themselves
outside the lessons: there’s simply no time during lessons to teach them all the
vocabulary they need and review it. There are some ideas in the next section
about ways students can expand their own vocabulary.

Tell students to keep vocabulary / dictionary notebooks (could be on
smartphones or tablets) to keep a record of new vocabulary learnt.

Give students five minutes during class to check through their vocabulary lists
or notebooks and remind themselves of things they’ve learnt.

Make opportunities for students to share their personal strategies for learning
and reviewing new vocabulary.

Ask students to call out all the items they’ve learnt in the last two weeks, write
them up as fast as you can. Add any they've forgotten.

Challenge students in groups to recall as many items as they can: who can
remember most?

Have the items on the board at the beginning of the lesson; ask students to scan
them, say if there are any whose meaning they don’t remember; tell them.
Dictate the items in L1, ask students to say the English equivalents (in chorus);
or vice versa.

Ask individual students to say one word or expression they’ve recently learnt or
come across. They/you explain meanings where necessary.

Teach a new extra item (‘word of the day’) at the beginning of every lesson
(could be an idiom or a proverb).

Brainstorm all the words you know that have to do with (a topic).
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STRATEGY 3: USE HOMEWORK FOR VOCABULARY STUDY.

If you can, send parents the lists of items you've taught so that they - or siblings,
or grandparents - can help students at home (use the school website).

Tell students to find a word or expression (in the textbook, literature,
newspaper, Internet or any other source) that they didn’t know before, find out
what it means, come to class and tell the others.

Students spend 10 minutes (by the clock!) reviewing all the items they’ve been
taught over the last two weeks.

Students look up six words they have already learnt in the dictionary and find
out either a) added meanings or b) phrases that include them that they didn’t
know before.

students do vocabulary work online. See Section D. (More resources) for some
recommended websites.

STRATEGY 4: COMBINE FLUENCY EXERCISES IN THE FOUR SKILLS WITH A FOCUS ON

VOCABULARY.

SPEAKING

Groups get a list of 20-30 items you want to review and tell (not write!) a story
which brings in as many of the items as they can. Each student has to contribute
at least one sentence.

WRITING

Give each student a word or expression you want to review (remind them of
meanings if necessary). Ask an informative question beginning ‘Can you tell me
about’ (e.g. ‘Can you tell me about someone in your family?). Students write a
sentence or paragraph that has to bring in their word or expression. Then
students share what they have written: read it aloud; or leave their own writing
displayed on their tables and walk around reading other students’ texts.

LISTENING

students write down the numbers 1-20 down the left-hand side of a page (or
screen). Say 20 statements (which can be true or false), each one including one
word or expression that you've recently taught and want to review. Students
write v or x by each number, according to whether they think it is true or false.
Then check answers.
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MYTHS
There are some assumptions that lead us to teach vocabulary not very efficiently,

and which are not in fact true. Let’s look at some of these.
MYTH #1: YOU SHOULDN’T TRANSLATE NEW WORDS INTO L1.

Not true. You may. Use other means as well - pictures, mime, explanations,
examples — but don’t feel guilty about clarifying by means of the L1. And of course,
later review should be mainly in English: but for the first time you explain a word, L1

can be really helpful.

Not true. Reading strategies are no substitute for knowing vocabulary. Learning
how to skim, scan, infer from context etc., is of surprisingly limited value in reading
comprehension when students don’t know enough vocabulary. So it’s not worth
spending too much time practicing reading strategies: make students aware of
them, certainly, but it’ll be much more helpful to them if you spend most of your

time teaching and reviewing vocabulary.

MYTH #3 VOCABULARY SHOULD ALWAYS BE TAUGHT AND REVIEWED IN (SENTENCE
OR LONGER) CONTEXT.

Not always. There’s a place for teaching and review of single items on their own.
And often putting a new word into a brief phrase is just as helpful as putting it into a
full sentence. Both these, of course, are much quicker than full-context activities.
Bottom line: vocabulary should be taught both within contexts and as single,

decontextualized, items.
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MYTH #4: STUDENTS CAN ALWAYS GUESS MEANINGS FROM CONTEXT.

Not true. They usually can’t. Not just because they’re untrained, and not just
because the texts are too difficult, but simply because research shows that even
educated native speakers often can’t guess a word from context correctly: the
context doesn’t give enough clues to meaning. Only in the minority of cases does
the surrounding context make the meaning of an unknown word clear. So don’t
waste time pushing students to infer words in class: just tell them what they mean.
(That doesn’t mean that inferring from context is useless —students will use it in
their own independent reading — only that it's not a very efficient way to teach new

words in class).

MYTH #5: 1T’S ENOUGH TO EXPOSE A LEARNER THREE OR FOUR TIMES TO A NEW
WORD FOR THEM TO LEARN IT.

Not true. This isn’t enough. According to research, a learner will only master a new
item if he or she gets ten or more opportunities to review (some say as much as 20).
So it’s important to review new items you taught at the end of the same lesson, and
again in the next lesson; but then remember that you'll need to come back to them
after a week, and again later. Of course you won't have time to review every single
item ten or more times, but remind students to refresh their memories every now

and then (see Strategies below).

MYTH #6: WHEN READING A NEW TEXT, STUDENTS CAN ALWAYS LOOK NEW WORDS
UP IN A DICTIONARY, SO THEY DON’T NEED TO LEARN SO MANY IN ADVANCE.

Not true. Looking up in a dictionary is time-consuming and often results in mistakes.
And there’s research to show that students who use dictionaries for reading
comprehension understand no better than those who don’t! There is no substitute
for knowing lots of vocabulary. (Incidentally, the more vocabulary students know,
the more likely they are to use dictionaries successfully when needed.)
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More ideas:

*Brainstorm (associations), what goes with...?, build words
into a picture, vocabulary - centered mini projects.

*Presenting new vocabulary: write it and say it, repeat it,
translate, show a picture, mime, define the meaning in
English, explain the meaning using opposites or synonym’s,
give examples, contexts, review the new words in the same
lesson.

*Vocabulary review:

Quick bingo, recall and share, make a mini-context, odd one
out, various forms of dictations, classroom spelling bee,
pictionary, sentence race, charades, spell it fogether,
information gap, muscle memory, competitive dictation,
know your country, think of a word, free finish dictations,
cloze dictation, memory challenge, last one standing.

*Collaborative preparation for a vocabulary quiz.
*Collaborative quiz composition.

*Self-learning vocabulary cards and word boxes.
Vocabulary assessment:

*Samples of test items formats for assessing vocabulary:
multiple choice, matching, sentence completion, gapfill,
translation, yes/no checklist, cloze, sentence writing,

*When writing on the board use separate colors for words
in English and words in Hebrew.
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*Pupils need to have special vocabulary notebooks.
*Classroom games (using flashcards, songs and chants):

Grammar:

Grammar instruction is recognized as essential for efficient
language acquisition in the context of the learning of an
additional language at school. The learning of grammar
includes learning of form, meaning and use of grammatical
structures which promotes learners’ understanding of what
they hear or read, and enables them to convey meaning
appropriately.

*Grammatical knowledge has been divided into the following
components: syntax, verb, nouns, adjectives, adverbs and
prepositions.

Learners apply their grammatical knowledge in order to achieve the benchmarks at the Foundation Level.

The lists below, alphabetically ordered, refer to grammatical components to be taught explicitly (productive knowledge): the rule meanings and
forms are taught, practiced and used in communication. The lists are according to syntax, verbs, nouns, adjectives/adverbs, prepositions and

conventions of print and prosody. The lists do not include grammar that learners are naturally exposed toin the teaching/learning process in

the classroom (receptive knowledge)

The process of learning grammar in the fourth grade includes learning lexical items, lexical chunks and syntactic patterns. (See the table below
for examples.) Learning the rules for the appropriate grammatical structures begins in the fifth grade.

Terminology Examples
lexical item played
lexical chunk last night

syntactic pattern eat ice cream

rule how to formulate yes/no questions

Syntax
+ simple sentence structure (subject-be-complement, subject-verb-object), including affirmative, negative, interrogative
(‘'yes/no' and 'WH' questions)

- compound sentence structure using connectors, such as, and, but, because, or

+ thereis/ there are




affirmative, negative and interrogative forms of the
present simple

affirmative, negative and interrogative forms of the
past simple

affirmative, negative and interrogative forms of the
present progressive

modals: can, should, must + verb

future (will / be going to)

imperative

contracted forms

Nouns

count/non-count nouns

definite/indefinite articles (a/an/the)
demonstrative pronouns (this, that, these, those)
personal subject pronouns

object pronouns

possessive determiners

possessive 's

Adjectives/Adverbs
basic quantifiers, such as some, any, many, much for
count and non-count nouns
comparative and superlative
position of adverbs

Prepositions (according to Band I)

Writing Conventions
punctuation (period, comma, question mark, exclamation point)
capital letters
apostrophe marks for contracted forms

Conventions of Prosody
comprehensible pronunciation of known lexical items
+ stress and intonation patterns of familiar words,
lexical chunks and utterances
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10. Teaching Literature:
When working with texts, several steps - are important (see
the bookmark).

v’ Pre-Reading Activity

Activities that motivate the learners and encourage
involvement in the topic and theme of the text.

v Understanding of the fext

Use questions that relate to the literal meaning of the text.
While working on the text: teach and review relevant lexical
items and grammatical structures. When necessary,
background knowledge should be taught (a lesson plan about
Walt Disney in the appendix is focused on the reading
comprehension strategies).

v' Analysis and Interpretation

Probe beyond the literal meaning of the text. Activities
should include tasks that involve HOTS - when including
HOTS, take into consideration: type of text, the level of
the class.

v' Bridging Text and Context

Activities that help learners to understand connections
between the text and relevant information from other

sources, such as biography of the author, historical and
social contexts.
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v' Post-reading Activity

To make connections between the text and the pupils’ own
experiences (creative responses to the text).

v’ Reflection

1. Reflection on the piece of literature

2. Reflection on the process of learning and applying
HOTS

3. Reflection on how this process has influenced their
reading of the text

11. The Able Kit

The kit supplies assessment tools for basic literacy in
English. It relates to Oral Language Processing, and Written
language processing. Such areas are checked: awareness of
the sounds, relationship between letters and sounds, word
decoding and spelling, vocabulary recognition, reading
comprehension. There are two tests in the kit: The
Screening Test and the Diagnostic test.

The Diagnostic Tests

After having the names of the pupils who required deeper
testing (after the screening test), you began to execute the
diagnostic tests - one pupil at a tfime. The tests include the
pupils’ background: age, country of birth, language spoken
with family, overall achievement in English. The following
types of tasks are given to the pupils: phonological
representation, phonological awareness, grapheme-phoneme
correspondence, decoding high and low frequency words and
spelling.
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My note: "According to the findings, I was able to think of
suitable intervention for these pupils and maybe try to
group them for helping as many pupils as possible. The
diagnostic tests helped me to get to know my pupils better
(I am the only English teacher at school and T teach 8
classes). Naturally, their difficulties and problems became
clearer - T could often see the connection between the
mother tongue difficulties and difficulties in English”.

The Intervention Program

The Intervention program was based on remedial teaching
methods, such as the "Hickey Method" and "Phonographix”.
These methods are meant to help in tfeaching struggling
learners to read. Their "secrets” are in special order of
letters, visual details, vocabulary choice, auxiliary aids and
of course repetition and again repetition. Very often the
struggling readers have difficulty to memorize teaching
items. It is important to notice that these methods and
their secrets were presented to me at the “ishtalmut”
course for English teachers. Special books were also
discussed. My intervention program had several directions:
I had a group of pupils who needed the remedial teaching
unit, based on the mentioned books. I had a group of pupils
who needed special attention during the English lessons
themselves and I had the pupils who required minor
completions, such as digraphs, vowels, certain letters or
vocabulary review - "partani” hours were used for this sake.
In this paper I will present a part of this intervention
program. I am going to focus on one pupil. T will relate to
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her diagnostic test results. Two lessons will be presented.
Follow up on Success will be discussed.

A.

A. is a girl. She studies in one of my fifth grades. I teach
her since third grade. According to the results, it is
possible fo understand that A. requires an intervention for
decoding. Her oral language and listening skills can be
helpful in the building blocks process. Her poor spelling can
be improved with the help of remedial teaching strategy for
acquiring the letters and their sounds.

I believe, that in any process the starting point is crucial,
this is why I decide to present here in this paper namely
two first lessons of A.'s intervention program. There were
several goals for these lessons: motivational aspect - A.
knew she had difficulties. I needed to make sure she
understands that we are going to start a process, that is
going to help her. She is not alone, and T am here to help. I
even shared with A. that this strategy is something that I
myself learned recently and it's new for me too. "Let's try it
together” - was the message. Another goal was to explain
that our first step to success in reading in English is to
acquire the letters of the "ABC". I presented the workbook
- "The English Club", written by Fern Levitt. In terms of
educational goals, A. needed to learn first five letters - “Ii,
Tt, Pp, Nn, Ss”.
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The list of activities for two lessons for example:

1. Letter cards preparation (lower case letter in the middle,
capital letter in the corner, the drawings of the "sounds"” on
the other side of the card).

2. Work with the cards - say the name of the letter, its
sound and a word or words of the drawing.

3. Letter line writing.

4. Reading a short-illustrated text where words are built
from the target letters (decoding and comprehension that
is based on these very illustrations).

5. Focusing on the letters in the text, emphasizing them.

6. *Before the next step I decided to take the cards out
again. (I believe that remedial teaching is about "baby
steps” and repetition, you don't move to something new until
you are not sure the current topic is learned).

7. The next step: practicing vocabulary words, such as: sit,
it, pit, pin, etc. - writing lines and working with a very clear
table that has three columns: picture - word - place to write
it again. *The books (Levitt, F., 2018) include a yellow stripe
for practicing the vocabulary - you can cover any column
with the stripe in order to practice your memory (most of
my diagnostic tests include a note about pupils’ difficulty to
memorize new material).

8. A game - there are many variations of possible games:
snakes and ladders, for instance is quite popular. A word
search that was believed to be "a waste of lesson's time", is
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believed to be a useful part of remedial teaching strategies
now. The pupils can focus on target words and their letters
and see the order of the letters in a word.

*The next lessons are about repetition and introduction of
some new letters (the order of the letters matters). I do
believe that each set of letters has to take two lessons at
least.

A. could read the words by the end of these lessons, she
could read and translate the text, her writing became
clearer. Her reading progress was seen by my counselor and
A.'s mother, who was touched by this change.

Following up on Success

The process of following up is about the words:
organization, record, attention, consistency. The teacher
that has a "remedial teaching” group has to be organized - a
special folder with the lesson plans is needed. The teacher
plans the lessons, checks if there are changes needed
before moving forward. It is important fo write down the
progress - a special diary can help. It is important for the
teacher who has such groups in his classes to pay attention
to these pupils during each lesson. The process must be
consistent, otherwise each time it will be started as if the
previous step was not taken at all. Another word that I
didn't mention is "motivation”. It is not easy, for example, in
the fifth grade to teach letters again and it is not easy for
the pupils to learn them when their classmates are sitting in
front of the course books. The atmosphere in the class
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matters. I believe, that the atmosphere of learning and
progressing of each pupil in his or her pace is the key. Once
the pupils understand the goals and can objectively see
where they are and how close they are to these goals, it is
easier to help them from the teacher’s side.

Reflection

I would like to write my reflection on the basis of an article
- it speaks about assessment in general and about
assessment for instruction, in particular.

A teacher constantly needs to conduct some kind of
assessment of the student before making decisions. The
role of an effective teacher is to reach these decisions
reflectively. According fo McMillan (1997) there are
aspects that influence teacher’s decision making:
multidimensionality - students with different preferences
and abilities. Simultaneity - many things happen at once.
Immediacy - the pace of classrooms is rapid.
Unpredictability - distractions are frequent. Assessment is
an umbrella concept that encompasses different techniques,
strategies and uses. In case of English teachers - our main
instrument for assessment is the Able Kit.

A teacher should ask assessment questions: before
instruction, during instruction and after instruction. The
examples of such questions are: before instruction - how
much do my students know? Are my students motivated to
learn? During instruction - what question should T ask?
Which students need my individual attention?
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After instruction - Are students ready for the next unit?
How well have my students mastered the material? How
should T change my instruction? (McMillan, 1997)

A teacher would usually be provided with general district or
school learning goals for a particular grade level or subject.
These goals are used as a starting point to develop more
specific learning targets that take into account
characteristics of the pupils and teacher's style and beliefs.
Pre-instructional assessment is an essential step. If you
can't identify what specific knowledge, skills, attitudes are
important, it would be difficult to know when you were
successful. The approach "backward design” can be helpful.
Usually, instructional planning considers assessment an
activity that is done after instruction. It is helpful to think
like an assessor before planning. Once acceptable evidence
is identified, the teachers select instructional strategies
and activities to meet the targets.

This year and my work with the "Building Blocks" program,
the course and the process with the counselor, showed me
how both assessment and instruction are important and
crucial for succeeding in such complex progress as
"Teaching Reading”. The basic idea of the Able Kit and then
writing an intervention program indeed means "no child lef+t
behind" - something that was sadly happening in my school
and not only from year to year, these struggling kids were
moving classes without given proper chance to succeed. I do
have to write that teachers needed more instruments and
guidance of how to take care of these kids and now they
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have them, as I mentioned above: The Able Kit for
diagnostics and the Building Blocks that supplies materials
for writing a remedial intervention program for these kids.

I want to believe that now my English room (see photo in
the Appendix) is a place, where everyone feels progressing
and succeeding.

12. Building Blocks Section

This year my school entered the "Building Blocks Project”
and now is called the BB School. There is the official site of
this program. The site includes as follows:

Dear English Teacher,

Reading is the key to academic success ... and being able to read in English is vital for
learners of English as a foreign language. In Israel today, far too many elementary
and Junior High school students have not yet mastered the basic rudiments of
reading in English.

Building Blocks is a national program initiated by the English Inspectorate in October
2018. It aims to provide you, dear teachers, with basic knowledge regarding the
acquisition of key literacy skills and to suggest ways to apply them to your classroom.
On this website, you will find:

inspiring academic articles and studies

diagnostic tests for both elementary and JH levels, including teachers' guides and
results templates

a playlist of carefully selected clips for teachers
a separate playlist of clips for students’ viewing both in class and at home

useful digital and non-digital teaching resources and materials

We hope you find this site helpful. You are invited to send us any additional materials
you think would help other teachers who browse this site.

We welcome your input and your feedback at buildingblocks789@gmail.com

Best of luck,

The Building Blocks' Team
https://sites.google.com/view/buildingblocksisrael/home?authuser=2
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The following site is highly appreciated by me and is also
included in Building Blocks program. The site includes both
theoretical and practical materials.

An example of idea, that you could find on this site and will

be used by me next year:

"In order for every single pupil to be involved in the learning process, regional
counselor Channi Schklar suggests providing all pupils with a small whiteboard to
practice reading and writing rules. Instead of having just one or two pupils come
to write on the board, let everyone join in the fun!”

My Building Blocks Inputs: Teaching Struggling Readers and
Spellers
The following text presents my personal relation fo methods of helping students
master reading and spelling skills, presented in the movie "Teaching Struggling
Readers and Spellers”, (Youtube). My writing is organized in a "checklist”, which

covers the problematic areas of reading and spelling mastery.
1. Print to Speech Connection

v" The sounds are more important than names of the letters.

v' Using pictures is a good visual tool, but it may be confusing when taking
phonograms into account. "A" has more sounds than the sound that
appears in “apple” (the picture of an apple). Instead, use cards with lower
case letters first and present the sounds of these letters. It is a direct
memory link for our students. Teach the name of the letters when

presenting upper case letters.
2. Exceptions

v" English (and any language) is full of exceptions that are confusing, for
instance: “"chair vs school”. There are logical students and intuitive

students. Intuitive students "feel” the exceptions and acquire them
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easily. Logical students need our help to gain the needed patterns for
them. Solution: "Teach students the 74 phonograms and 30 spelling rules

which logically explain 98% of English rules”.
3. Sight words

v' A good technique to help our students to memorize words is to teach
them to "glue and unglue them”. For example: " j-u-m-p" and the students

jump around.
4. Confused Directionality and Reversals

v" Training our Visual Muscle Memory is coming to help. There is a certain
direction of reading our eyes need to get used to. Teachers can even
execute classroom actions to help, like cleaning the board in a certain
direction.

v' Use your finger or a piece of paper to direct reading.
5. Lack of Regular Practice

v" We need to practice to learn how to ride a bike, so we do when reading.
Teach reading to mastery. Dedicate time for it - prioritize when planning.

The reading instruction should be intensive.
6. Learning Style Mismatch

v We as teachers must understand that our students have different
learning styles. There are visual, auditory and kinesthetic students. These
are their strengths - we must not ignore them. Our lessons should involve
different activities for different styles.

v' Spelling dictations are a good example.
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7. Whole to parts teaching

v" Language should be taught systematically. We have to take into account
development stages of the students. For example, teach from a sound to

a word, then a sentence, then a text, then a book.
8. Boring teaching
v' Avoid teaching when students are passive. They have to be engaged.
9. Disrespect and Misunderstanding

v" Back to learning styles. Some students feel shame for being kinesthetic.
We give them this feeling, because often we misunderstand.
v Motivation - what motivates our students? It's better we know them

enough to answer this question.
10. Broken hearts

Give our struggling readers and spellers hope. It is okay to apologize for not
getting o them or not understand their true needs, but after this get back to
"hope" - together we will find the way!

13. Learners diversity - learninq disabilities - taken from the
Adapted English Curriculum

The classrooms are characterized by diversity. There are
several reasons for the existence of diversity: native
speakers, learners who come from bilingual homes, Arabic
speakers, new immigrants who have to acquire Hebrew first
(my school is characterized by a big humber of new
immigrants who come from France, Russia, Ukraine, Sri
Lanka and etc.). There are also socio-economic reasons.
Learners with special needs: hearing and vision problems,

53


http://meyda.education.gov.il/files/Tochniyot_Limudim/Special/English.pdf

dyslexia, attention disorders, emotional and cognitive
impairments.

"With the appropriate professional support and teaching
methods, students with disabilities are indeed capable of
learning English."

The recommendations suggested in the guide should not be
implemented in isolation. There should be cooperation
between the English teacher and the homeroom teacher,
the special education teacher, the guidance counselor and
the school psychologist. This way there is the possibility to
build an individual educational program (IEP). It is
obligatory for the English teacher to obtain all the
hecessary information regarding the students in order to
plan instruction accordingly. The characteristics of the
disorder, capabilities and difficulties of the learner should
be taken into account. Students with disabilities commonly
share learning difficulties, such as learning how to read and
or write, processing information quickly, kinesthetic,
emotional, social difficulties that can affect learning.

Teaching hours:

In inclusion classrooms - students with disabilities who are
included in a reqular class are to receive the same number
of hours of English instruction as their classmates. The
possibility to add additional hours of intervention should be
considered.
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Teachers are to adapt the material and teaching methods to
the specific needs of the individual student, taking into
account the benchmarks in the English Curriculum.

The possible disabilities and practical tips:
e Learning disabilities

Students with learning disabilities should be expected to
meet the standards of the English Curriculum. It is
recommended that the English tfeacher consult with the
special education teacher in the school.

e Visual impairments

Totally blind or visually-impaired students require
adaptation of the English Curriculum. Enlarged or bold type
texts, Braille, use of auditory and kinesthetic modalities,
listening to books + consultation with the professional
teacher should be executed by the English teacher.

e Auditory impairments

(hearing impairment exceeding 30 DB in both ears). Reading
should be taught at the very first stages of instruction,
exposing students to the vocabulary and structure of the
language. Use visual aids, dictionaries for teaching
vocabulary, be in contact with the professional, speak
clearly and slowly, address the student correctly.
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e Physical disabilities

Students with physical disabilities can use assistive
technology or other facilities. When the lesson includes
activities that require movement, there should be a
consultation with the professional.

e Behavioral disabilities

Difficulties in self-control, hyperactivity, hyper-
introversion, deficits in attention and concentration,
problems with organization. Very often such disabilities
occur in conjunction with L.D. and, in some cases, with
social/emotional disabilities.

e Social/emotional disabilities

The students’ English potential depends on the extent of
their cooperation, the willingness to learn. The teacher
should select assignments and subject matter that suit
the student’s abilities and interests.

e Pervasive developmental disorders (PDD)

Students have difficulty in developing interpersonal
relationships, understanding social cues, situations -
impairments in social interaction, imaginative activity,
verbal and nonverbal communication, limited number of
interests (Asperger’s syndrome). The students require
individual language programs. The program should be
written in cooperation with the homeroom teacher,
speech therapist and parents. Visual processing of
information is easier for most of these students.
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e Slight or moderate cognitive delay

The intelligence of the students is below the norm.
Special methods and teaching aids should be employed.

Teaching recommendations for two major areas of

difficulty:
Domains Limited vocabulary | Difficulty in acquiring
literacy skills
General *Draw awareness to *Pre-reading skills need to be

recommendation

foreign words in English
that are in everyday use
in Hebrew.

*Teach vocabulary in
context.

*Employ multi-sensory
means: pictures, objects,
songs and chanfts.

*Drill vocabulary
repeatedly by means of
word games, flashcards.
*Use word maps and
teach word families.
*Teach students to
create associations that
help them memorize
words - mnemonics.

taught both in English and in
Hebrew: phonological
awareness, isolation of sounds,
breaking a word into syllables,
identifying opening and closing
sounds, rhyming, distinguishing
between graphic shapes.
*Listening, conversations,
songs help.

Social
Interaction

*Establish supportive
environment.

*Create occasions for
social interaction.
*Use English in class -
teach in English.
*Drill all topics taught
though conversation.
*Include pair work or
group work.

*Use role-play activities.

*supply a vocabulary bank
relevant to the subject.
*teach adjectives.

*teach the interrogative and
request patterns.

*teach each text type
separately.

*use sorting games to identify
the type of text.
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*Present language
patterns visually.

Access to
Information

*To promote reading
comprehension ask lead-in
questions. Teach reading
strategies:

*identifying text type.
*using the title to think
about the possible
content.

*paying attention to
pictures and other
visuals.

*pointing to capital
letters, familiar words.
*direct students to find
and mark words they are
familiar with in order to
help them understand the
ideas in the text.
*provide preliminary
exposure to keywords in
the text.

*teach use of the
dictionary.

*teach the meaning of
prefixes and suffixes:
unhappy, happiness.

*give students a variety of
texts and assignments, even
when they are on the level of
merely recognizing the words.
*train students to ask
themselves questions while
reading the text.

*the students need fo
distinguish between main and
supporting ideas.

*teach external elements:
title, pictures, paragraphs and
internal elements: general
idea, cause and effect. Teach
signal words: "for example,
such as”. Teach students how
to ask Wh questions about the
text.

*practice telling a story
according to the pictures.
*practice words like then,
after, first, second, finally.
*practice arranging sentences
and paragraphs in sequences.
* use graphic organizers.

Presentation

*choose topics from
among the subjects
studied in English lessons
- topics that include
familiar vocabulary.
*provide detailed written
instruction and teach to
collect the information.
*treat more complex
assignments in phases:
brainstorming the topic,

*present many sentences with
the same structure.

*compare the structure of the
sentence with that of the
native language.

*teach students to build a
sentence out of single words,
using the model.

*cut out the words or use the
computer.

*teach sequence words: first,
then, after.
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collecting information,
writing drafts.
*assessment of such
assignments should
include a checklist,
specific criteria: quality
of the presentation,
content, correct use of
language, syntax.

*is the structure of the
paper correct? Title
page, table of contents,
list of references.
*invite parents to watch
the presentations.

* use a model to teach
construction of a paragraph.
*cut out the sentences from
which to build a paragraph or
to use a computer.

*ask questions: who did you
write you? What did you want
to fell?

*guide the class to find
positive when seeing the
presentations - positive
feedback.

Appreciation of
Literature,
Culture and
Language

*present video clips
featuring different
cultures and customs.
*teach expressions of
etiquette in different
contexts.

*compare the local culture
with the learned culture.
*prepare the list of
characters and present them
to students prior reading.

*The Native Speakers of English:

http://cms.education.gov.il/EducationCMS/Units/Mazkirut

Pedaqgogit/English/Native Speakers/Defining+the+Native+Sp

eaker+Student.htm

*Recommended Amendments to the English Curriculum for
Visually-Impaired and Blind Students - see the "Adapting
the English Curriculum for Students with Disabilities”
document (p.36, 37).
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14. Implementing the Curriculum
Recommendations:

*Hours for English should be spread out during the week -
ho double hours for the elementary school.

*Extensive reading (Reading for pleasure) should be an
integral part of English studies (the English library project
- see the example).

*Schools should encourage extra-curricular activities in
English, such as English Days (see my school events in

English).

*Keep yourself informed be regularly visiting the site of the
English Inspectorate: www.edu.gov.il/english

*Teachers should be encouraged to be members of
professional development organizations, such as the English
Teachers' Association in Israel (Etai).

*A note from me: every teacher requires a source or
sources for confidence, motivation and inspiration in
addition to all the previous points (see appendix for
Motivation).

15. Classroom Management
I must admit that my first years were dedicated o two big

goals: pupils’ motivation fowards English (it was very low)
and classroom management. While working on these goals I

was always searching for any information, literature and
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https://sites.google.com/site/teachingenglishyuliamichurin/useful-files
https://sites.google.com/site/teachingenglishyuliamichurin/school-events-in-english
https://sites.google.com/site/teachingenglishyuliamichurin/school-events-in-english
http://www.edu.gov.il/english

sources that would be helpful and practical. Luckily, I found

such a source:

https://www.smartclassroommanagement.com/

Based on this site, its weekly articles and the books that I
purchased, I created my classroom management plan for the

English Room. You can find it here:

https://sites.google.com/site/teachingenglishyuliamichurin/

classroom-management

Enjoy the peaceful teaching!:)

Uy

16. A collection of practical activities and sites - to be

continued
Vocabulary Speaking Reading Writing Listening | General
Useful sites: a0 6_21 Wh *Fast
*Just the word S v——v—"
: N2IVY | Questions Finisher's
*For better English 5S¢ IXIN Q ° o
*Learn English - feel L‘mﬁ\’; cubes Folder -
-NDT .
ood —
2 . Wonar prepare a
English vocabulary IPOIND
quizzes D1 .3 folder with
*Brainpo YIND NI
*O) i Pop LATAINIY various
Quizlet N7 4
*Spelling City nnoa worksheets
 Wordle > ST_"”é for pupils
**Learning Chocolate % Puptis.
*ELF learning
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https://www.smartclassroommanagement.com/
https://sites.google.com/site/teachingenglishyuliamichurin/classroom-management
https://sites.google.com/site/teachingenglishyuliamichurin/classroom-management
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://www.youtube.com/watch?v=LF7zsz8fi64
https://learnenglishteens.britishcouncil.org/skills/speaking
https://learnenglishteens.britishcouncil.org/skills/speaking
https://learnenglishteens.britishcouncil.org/skills/speaking
https://www.teachingenglish.org.uk/article/kids-speaking
https://www.teachingenglish.org.uk/article/kids-speaking
https://www.teachingenglish.org.uk/article/kids-speaking
https://www.teachingenglish.org.uk/article/kids-speaking
https://www.researchgate.net/publication/327529276_Teaching_Speaking_Skills_in_the_Young_Learners'_Classroom
https://www.researchgate.net/publication/327529276_Teaching_Speaking_Skills_in_the_Young_Learners'_Classroom
https://www.researchgate.net/publication/327529276_Teaching_Speaking_Skills_in_the_Young_Learners'_Classroom
http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html
http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html
http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html
http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html

*ESL Games L’m who finish
* . oy . N
LearpEnghsh.Bmhsh moeys .6 their tasks
Council npaya
*Merriam-Webster N»aY quickly.
. vVIva
Slchonary' I re—
Wordsmith H5Y DXVDIDN
*Vocabulary DOV ININD
*Ten good games ; %
*Level tests on-line nswj—nmﬁb
*Norbert Schmitt - - DT
Resources 223 MUMNID
*pixt N
pixton.com 50715 9
YTIYY
- NN
N7
"5 .10
YOVINT
Y
2T
Word walls in the Story Picture/story Professor
classroom cubes for cards method Penny Ur -
teaching about
speaking Teaching
English
10 ways to

remember English

vocabulary

10 ways to play

vocabulary games

Use English
Adventure Teacher's
Guide (1,2,3) for

sight words games
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http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html
http://iteslj.org/Techniques/Kayi-TeachingSpeaking.html
https://www.teachingenglish.org.uk/sites/teacheng/files/TeachingSpeaking_6_activities_v02.pdf
https://www.teachingenglish.org.uk/sites/teacheng/files/TeachingSpeaking_6_activities_v02.pdf
https://www.teachingenglish.org.uk/sites/teacheng/files/TeachingSpeaking_6_activities_v02.pdf
https://www.teachingenglish.org.uk/sites/teacheng/files/TeachingSpeaking_6_activities_v02.pdf
https://pdst.ie/sites/default/files/Oral%20Language%20Booklet%20PDF.pdf
https://pdst.ie/sites/default/files/Oral%20Language%20Booklet%20PDF.pdf
https://pdst.ie/sites/default/files/Oral%20Language%20Booklet%20PDF.pdf
https://pdst.ie/sites/default/files/Oral%20Language%20Booklet%20PDF.pdf
http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/guidetotalking.pdf
http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/guidetotalking.pdf
http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/guidetotalking.pdf
http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/guidetotalking.pdf
http://meyda.education.gov.il/files/Mazkirut_Pedagogit/English/guidetotalking.pdf
https://pop.education.gov.il/tchumey_daat/english/chativa-elyona/study_topics/oral_proficiency/
https://pop.education.gov.il/tchumey_daat/english/chativa-elyona/study_topics/oral_proficiency/
https://pop.education.gov.il/tchumey_daat/english/chativa-elyona/study_topics/oral_proficiency/
https://pop.education.gov.il/tchumey_daat/english/chativa-elyona/study_topics/oral_proficiency/
https://vocaroo.com/
https://vocaroo.com/
https://vocaroo.com/
https://vocaroo.com/
https://www.aliexpress.com/item/33018612753.html?spm=2114.search0204.3.2.63af3a317igv3g&ws_ab_test=searchweb0_0%2Csearchweb201602_5_10065_10068_319_10546_10059_10884_317_10548_10887_10696_321_322_10084_453_10083_454_10103_10618_10307_537_536%2Csearchweb201603_60%2CppcSwitch_0&algo_expid=111f6440-5631-4455-a709-a9a122b33505-0&algo_pvid=111f6440-5631-4455-a709-a9a122b33505&transAbTest=ae803_4
https://www.aliexpress.com/item/33018612753.html?spm=2114.search0204.3.2.63af3a317igv3g&ws_ab_test=searchweb0_0%2Csearchweb201602_5_10065_10068_319_10546_10059_10884_317_10548_10887_10696_321_322_10084_453_10083_454_10103_10618_10307_537_536%2Csearchweb201603_60%2CppcSwitch_0&algo_expid=111f6440-5631-4455-a709-a9a122b33505-0&algo_pvid=111f6440-5631-4455-a709-a9a122b33505&transAbTest=ae803_4
https://www.aliexpress.com/item/33018612753.html?spm=2114.search0204.3.2.63af3a317igv3g&ws_ab_test=searchweb0_0%2Csearchweb201602_5_10065_10068_319_10546_10059_10884_317_10548_10887_10696_321_322_10084_453_10083_454_10103_10618_10307_537_536%2Csearchweb201603_60%2CppcSwitch_0&algo_expid=111f6440-5631-4455-a709-a9a122b33505-0&algo_pvid=111f6440-5631-4455-a709-a9a122b33505&transAbTest=ae803_4
https://www.aliexpress.com/item/33018612753.html?spm=2114.search0204.3.2.63af3a317igv3g&ws_ab_test=searchweb0_0%2Csearchweb201602_5_10065_10068_319_10546_10059_10884_317_10548_10887_10696_321_322_10084_453_10083_454_10103_10618_10307_537_536%2Csearchweb201603_60%2CppcSwitch_0&algo_expid=111f6440-5631-4455-a709-a9a122b33505-0&algo_pvid=111f6440-5631-4455-a709-a9a122b33505&transAbTest=ae803_4
http://www.rajclassroom.com/2016/08/amazing-reading-development-activity.html?m=1
http://www.rajclassroom.com/2016/08/amazing-reading-development-activity.html?m=1
https://www.teachingenglish.org.uk/article/watch-penny-ur-armenia
https://www.teachingenglish.org.uk/article/watch-penny-ur-armenia
https://www.teachingenglish.org.uk/article/watch-penny-ur-armenia
https://www.teachingenglish.org.uk/article/watch-penny-ur-armenia
https://www.teachingenglish.org.uk/article/watch-penny-ur-armenia
https://www.learnenglishteam.com/ways-to-learn-and-remember-english-vocabulary/
https://www.learnenglishteam.com/ways-to-learn-and-remember-english-vocabulary/
https://www.learnenglishteam.com/ways-to-learn-and-remember-english-vocabulary/
https://www.fluentu.com/blog/educator-english/esl-vocabulary-games/
https://www.fluentu.com/blog/educator-english/esl-vocabulary-games/

17. Appendix
You can find here: My English Environment photo, General
teaching notes (mashov), BAND 1 - vocabulary, Lesson Plan -
Template, Unit Planner, “Partani” Planner, An example of a
successful differentiated lesson - Walt Disney, My
Motivation.

2. General notes taken from "mashov" to one of my lessons:

.DXT1Y0N NOND NNOYDNA NN MDIN NYYN MIVN .1

9902 0N - NV DXTNION .2

SJYVINN AT NN DXIVPR NPND NYIITIN IINNVND IWANND NV Man .3
.DYMYNYN ,DOPI0YN ,0PRNNY NPNY DN DTN 10NN 4

YTHI0N 555 OV MM NI YT DV NHINTNI M2AN NIVARND NTIAY MNYN .5
PON

Y97 DOV TIN MT TN MNI2 MIVN DY TP NXIIAP DY YT TNND T v .6
.ONNI 19 DY DXTNONN NX DTPD NN DY DNV DIPIAN) NTIAY

.12I1WNA 21V NN P2ADNY ,NMYLN NN PAONY - NTNY OTPN 2IVND PADY ¥ .7
(DX1PY NN ,MNINY NOIYN) NMYL NPIND DD T MNPIY V> .8
.WN NNYIN YTNION D9 SW NDYWI MONNYN .9
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Learners have knowledge of at least 1200 items, including the core items in Band I.

a/an
about
above
across
action
address (n)
afraid
after
afternoon
again
age

ago
agree

all

(not) atall
almost
alone
alphabet
already
also
always

am,I'm
and
angry
animal
another
answer (n)
answer (v)
any
anyone
anything
appear
April

are
arrive
ask

ask for
at
athome
August
autumn
away

back
Give back the money!
bad
bag
baby
be
beautiful
because
because of
bed
before
begin
behind
believe
beside
best
better
between
big
birthday
a bit (of)

black
blue
board
body
book
bored
boring
bottle
box
boy
bread
break (v)
breakfast
bring
brother
brown
build
bus
busy
but
buy

can (v)
capital

car
Take care!
careful

Be careful!
cat

catch
center
chair
change (v)
cheap
children
(child)
chocolate

class
classroom
clean (v)
clean (adj)
clear
close (v)
closed (adj)
coffee
cold

color
come
come back
computer
cool

copy (v)
cost (v)
count
country

of course
cross the
road/street

Learners have knowledge of at least 1200 items, including the core items in Band .

cry (v)
cut (v)
dad
dark
date
daughter
day
Have a good day!
Dear (asin
email/letter)

December
decide
dictionary
different
difficult
doctor

do

dog

door
down
draw
dress (n)
drink (v)
drive (v)
dry (adj)
each
early
ears
easy
eat
eighteen
eighty
eleven
email
the end
in the end
English

enjoy
enough
enter
evening
every
everybody
everyone
everything
example
for example
excuse me
exercise (n)
expensive
extra
eyes
face
in fact
fair

Thats not fair!

fall (v)

family

far

fast
Theyrur fast

father

favorite

February

feel

afew

fifteen

fifth

fifty

film

find

find out

fine

Fine!
finish
fire (n)

first
five
flower
fly (v)
food
foot, feet
for
forget
four
fourteen
fourth
forty
free (adj)
Itc
Friday
friend
from
in front of
full

funny
game
garden
get

girl

give
glad
glass
go
goon
going to
good
good at
goodbye
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Learners have knowledge of at least 1200 items, including the core items in Band I.

grow
quess (n)
guess (v)
hair

half

half past
hand
hang
happen
happy
hard (adj)
hard (adv)
work hard
hat

have
have to
he

head
hear
hello

help

her
herself
here
high
him
himself
his

hold
home
hope (v)
hot
hour
house
how
How are you?
hundred
hungry
idea

if

immediately
important
impossible
in

inside
interested in
interesting
into

invite

is

it

its

itself
January

job

June

July

just

She's just a baby.

keep

kid
kind (n)
kind of
know
large
last (adj)
last night
late
learn
at least
leave
left
I write with my left hand
less
lesson
let's
letter
The last fetter of the
alphabetis Z

letter

lie down
life

light (n)
like (prep)
like (v)
listen
little

long look
at lost
alot of
lots of love
lunch
make
man, men

many

Learners have knowledge of at least 1200 items, including the core items in Band |.

in a minute
mistake

mix

mom / mum
at the moment
Monday
money
month

moon

more
morning
most

mother
mouth

move

movie

Mr

Mrs
Ms

How much?
music

my

myself
name
What's your
name?

My name is
near

need
neighbor
never

new

news

next
nextto

nice

night

at night
nine

nineteen
ninety

no

nobody
no-one

not

notebook
nothing
November
now

number (n)
October

of

often

OK / okay

old

How old are you?
I'm ... years old
on

once upon a time
one
only
open (v)
open (adj)
or
other
our
ourselves
out
over
own
(my own,
your own ...)
He writes his cwn music.
parents
page
paper
part (n)
past (n & adj)

pay (v)
pen
pencil
people
perhaps
person
pick up
picture
piece (of)
place (n)
plan (n)
plan (v)
play
play a game
please
poor
possible
practice (v)
problem
no problem!

how many?

March

it doesn't matter
What's the matter?
May

maybe

me

mean

| mean

What do you mean?
meaning

meet

meeting

memory

message

middle

milk

Do you mind?
minus

minute (n)

project
pupil
push
put
question
quick
quiet
Be quiet!
radio
read
ready
Are you ready?
I'm ready
real
really
red
remember
rest (v)
return
rich

65



Learners have knowledge of at least 1200 items, including the core items in Band |.

right

my right hand
right

the night a
right now
all right, alright
road
room
round
rule
run
sad
the same (as)
Saturday
say
school
second

send
sentence
September
seven
seventeen
seventy
she

short

The mavie was short,

shout
show (v)
shut (adj)
shut (v)
sick
side (n)
sign (n)
simple
sing
sister
sit

Six
sixteen
sixty
size
What size..?
sky
sleep
special
spring
summer
slow
small

smart

You look very smart!

smile (n)
smile (v)
S0

some
somebody
something

sometimes
son
s00n
song
sOrTy
I'm sorry
speak
spell (v)
sport
start
still

They're still
story
straight
strong
student
suddenly
sun
Sunday
supper

sure
take

talk (v)

tall

tea

teach
telephone
television
tell

tell a story
test

than

thank you
thanks

that

the

their

them
themselves
then

there

there is, there are
these

they

thing

think

third

thirteen

thirty

this

those

three

Thursday

time

What's the time?
The time is...

to

today

together

tomorrow

Learners have knowledge of at least 1200 items, including the core items in Band I.

tonight
too

too much
town

tree
goona trip
truck

true

try
Tuesday
turn (v)
turn left/right
twenty

two

under
understand
until

up

us

use (v)
usually
vacation
very

wait (for) (v)
walk (v)
wall

want

was, were
wash
watch

water

way
Which way..?
we
wear
Wednesday
week
welcome
you're welcome!
well

| feel very well
well

He did the job well.
as well
as well as
Well done!
What a pity
shame!

what

vhen
where
while
white
who
why
will
window
winter
wish

with
without
woman, women
wonderful
word

work

world
worse
worst
write
wrong
year
yellow
yes
yesterday
you
young
your
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4. Lesson Plan Template

Teacher:

No. of pupils: __ Class background information: (seenote1) _

Course book: Unit:

Topic of lesson:

No. of lesson within the unit:

Date: Grade: o

External text (not from the course book)
choice of external text:

. Yes/No Type of external text:
seenote3)  Source of text:

(see note 2) Purpose of

Domain (choose one related to
the overall goal of the lesson)

Benchmarks (see note 4)

[ Social Interaction
Access to Information
Presentation

[ Appreciation of Literature,
Culture and Language

Overall lesson objective/s:

SWBATS (Students will be able to...)

(See Note 5 for examples of verbs for defining objectives/SWBATS)

Topic related lexis (new and
recycled): vocabulary/chunks

HOTS (new and spiraled) (see note 8)

Fill in the components that apply to your lesson.

Grammar (related to/ taught in lesson)

Text Type (see note 6)

Item/Question Types (see note 7)

Reading/ Listening/ Writing and
Speaking Strategies (see note 9)

ICT activity? (see note 10)

1. Chunks are expressions we learn as global units: by the way, I don’t know, never mind, back and forth, in favor of, make

a difference, etc.

ICT- Integration of Communication Technology
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Lesson Procedure

(May include: summary
of main points covered,

pupils’ reflection)

Time | Stage of Lesson Activity Mode of Materials/
Interaction Tools
(Whole class/ (See Note 11 for
Group/Pair possibilities)
/Independent work
Opening
10 (May include: warm-up,
. brainstorming, review of
min.
previously learned
material, introducing the
topic)
25
min, Body
(May include written /
oral practice)
5 min. Closure

Homework assignment:

Teacher's reflection:
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Follow up

Notes

Note 1 | Heterogeneous class/Partani hour (enrichment, LD pupils, other.....)/
Streaming A,B,C,D(only JH)

Note 2 | Written text, Spoken text, Literary piece, other.......

Note 3 | Supplementing missing lexis and grammar, text types, question/item types, etc. based on the Revised
English Curriculum and the TOS of the Meitzav examinations, enriching taught material, relevant
topics, etc.

Note 4 | Revised English Curriculum November 2103 ( http://cms.education.gov.il/NR/rdonlyres/8BEF1800-
58BB-47FC-B1A3-AA53587FBFD1/184577/Englishcurriculuml.pdf), Teacher's Guide

Note 5 | Examples of verbs to use in defining objectives:
read , write , act out , talk about , design , use , complete , answer , ask, match, put in the correct
order (sequencing), compare, predict, show understanding of cause & effect/different perspectives ,
explain why/how, distinguish, identify, evaluate, produce, describe, respond, recognize, express,
present, react, create, infer, etc.

Note 6 | Examples of text types: extended form poem
advertisement flyer postcard
announcement forum poster
article /report graph questionnaire
biography instructions/directions | recipe
blog interview review
blurb invitation riddles
book cover labels timetable/schedule
broadcast/radio program list short expository text
brochure letter/email speech
captions message speech bubbles
comic strip newspaper item story/short story
conversation news/weather report travel guide
diary entry notice/note web page
description opinion
excerpt from a lesson oral presentation

Note 7 | Examples of item/question types: carrying out instructions, filling in a chart / table, matching,
multiple choice, open-ended (e.g. w/h-questions), sentence completion, true/false, sequencing,
graphic organizers ( e.g. Venn diagram/cause & effect/ flow chart/pie chart/ bar graph/KWL chart/
story map http://edhelper.com/teachers/graphic_organizers.htm)

Note 8 | HOTSs: predicting, inferring, sequencing, identifying parts and whole, classifying and categorizing,
comparing and contrasting, explaining cause and effect, distinguishing different perspectives,
problem solving, uncovering motives, generating possibilities, making connections, justification,
integrating.

Note 9 | Skimming, scanning, brainstorming, main idea/ supporting ideas, sequencing, cause and effect,
comparing and contrasting, previewing and predicting, specifying purpose, identifying genre,
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http://cms.education.gov.il/NR/rdonlyres/8BEF1800-58BB-47FC-B1A3-AA53587FBFD1/184577/Englishcurriculum1.pdf
http://cms.education.gov.il/NR/rdonlyres/8BEF1800-58BB-47FC-B1A3-AA53587FBFD1/184577/Englishcurriculum1.pdf
http://cms.education.gov.il/NR/rdonlyres/8BEF1800-58BB-47FC-B1A3-AA53587FBFD1/184577/Englishcurriculum1.pdf
http://edhelper.com/teachers/graphic_organizers.htm

questioning, recognizing topics, recognizing patterns of relationships, identifying and using words
which signal the patterns of relationships, recognizing and using pronouns, connectors and referents,
paraphrasing, summarizing, drawing conclusions, reading critically, etc.

Note ICT-Integration of information and communications technology within language teaching and
10 learning provides opportunities for learners to engage in collaborative language-learning activities
based on Web environments, such as Google Docs, wikis, etc.

Note Digital tools, flashcards, games, worksheets, etc.

11
5. Unit Planner
State of Israel
Ministry of Education
English Inspectorate
Unit Planner
Teacher’s Name: Date:
Name of School: From teacher’s guide Grade taught:
(14 15 [s

The topic:
Targeted Higher-Order Thinking Skills (HOTS) Students will be Able

Relevant Vocabulary and Language Focus to be Taught

Targeted Domains and Benchmarks
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Unit Planner

Lesson #

Date

Key Component

Activity/ies

*Teach differentially

List of attached
worksheets (when
used) +
Assessment
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6. "Partani” Planner

MNYaN N7 19NN 091y 991 — TIN9N NV
(7N Pavn) 199N 0259
NN NPIVIVON

7. Motivation - Nomination in 2018

Just like our pupils need someone to believe in them, teachers, in my
opinion, have the same need. I was nominated to this prize in 2018.
Despite the fact, that I didn't get through the second tour - this
belief in me gave me power and confidence to work the best way I
can.

/29 oYY

N7IUN MYY TINN D9 NYAPY N/ MDY NY9MIN 33 TYNHNY BINNY 13

SIPND DINHA DIPVENA NIMNN P2 TN NIIWN Y NI 1IN PINN DI

YN , 0909985 03,9391 IPM DIVIYY 3 ,NTIN TN AN, 71N SWIN PPNNY N3 019D
LDINNRY DO NN NN DNPYY DIMNAY 99 BINNIY

YN ,PINN NIIYNY TN DNINNY 3 W %D N¥N TINNN D9 NYAPY NYYMN 3 NTAIYN
DR 92 MNYN TINNN MTNDNL DIVND NINIY IWAPIY DIT11Y NNYY

9592 TINN PN MINYN HY M9 02V 19 NYNNRNI NINANN TNIYY YY 19 NN 799NN D9 TN
S9N

JUNNA AYND NYYIN WD 25U 19 DITHINNNY

N5 Yu»
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8. An example of a successful differentiated lesson - it
was a lesson that was observed and approved by my

counselor.
Teacher: Yulia Michurin Date: 5/2019 Grade:
_ fifth__
No. of pupils: __ 27 Class background information: heterogeneous class

Course book: _ ”Let’s Find Out”_Unit: _4_ No. of lesson within the unit: __ 3rd

Topic of lesson Walt Disney
External text (not from the course book): Yes/No Type of external text: (see note 2) Purpose of
choice of external text: (seenote3)  Source of text:

Domain (choose one related to | Benchmarks (see note 4)
the overall goal of the lesson)

[ Social Interaction *understand the general meaning, main ideas and sequence of events in a
Access to Information
Presentation

[ Appreciation of Literature, | *locate relevant information for a specific purpose.
Culture and Language

text and use this knowledge as needed.

Overall lesson objective/s: SWBATS (Students will be able to...)
(See Note 5 for examples of verbs for defining objectives/SWBATS)

The students will be able to use the target vocabulary in sentences (to put the words in the
correct order).

The students will be able to read the text about Walt Disney and to answer the questions in two

levels.

Topic related lexis (new and young, poor, famous, drawing, cartoons, decides, also, talks, his,
recycled): vocabulary/chunks . . .
hear, movie, the first time, sound, popular, character.

HOTS (new and spiraled) (see note 8) Compare and contrast, infer

Fill in the components that apply to your lesson.

Grammar (related to/ taught in lesson) Present Simple, Past Simple - exposure

Text Type (see note 6) Biography

Item/Question Types (see note 7) Multiple choice, open-ended, sentence completion

Reading/ Listening/ Writing and Skimming, scanning, previewing and predicting, summarizing.
Speaking Strategies (see note 9)
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ICT activity? (see note 10)

Point slide for summary.

The text is demonstrated and played from the digital book. Power

Lesson Procedure

Time | Stage of Lesson Activity Mode of Materials
Interaction / Tools
(Whole class/ (See Note 11
Group/Pair for
/Independent work possibilities)
Opening 1. Vocabulary review and introduction to Pair Board
10 (May include: warm-up, | the topic. Pupils work in pairs - they get Whole class Paper
. brai ing, review of o .
min. ramsm_rmmg VRO | sets of paper cups with stickers on them. cups with
previously learned
material, introducing the | There are words on the stickers. The pair’s stickers
topic) task is to organize the cups in a sentence. with the
Each sentence includes a target word or words on
words, which are emphasized. Each pair them
will read its sentences to the class. The
teacher would write it on the board. The
class will read the sentences together,
while using the fingers to count the number
of words in a sentence. The words are
needed for reading a text, that was chosen
for this lesson.
30 min 2. The teacher asks: What do you see on Whole class Course
Body these glasses? (the pink panther). It comes | Individual work | books
from a cartoon. Today we are going to read Computer
(May include written /| 3 text about a person that made cartoons. Task
| practi
oral practice) 3. Open your book to page 142. Do you cards

know this man? Who is it? His name is
Walt Disney. Find his name in the text and
show me (hold your finger on the name
and I will go over and check).

What is the most famous cartoon that he
created? Look at the pictures - they will

help. Mickey Mouse. What is a mouse? It’s
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an animal. Look for the animals in the text.
Look also for the words in the glasses.

4.1 am going to play this text and every
time you hear animals or words from the
glasses, clap your hands.

5. What is special about his movie? Let’s
find the answer, while we read this text
together.

*While reading the text together, the
teacher keeps asking information-oriented
questions. So, what is special about his
movie? The movie is the first cartoon with
the sound.

6. Working on the text, the tasks. The
pupils get differentiated task cards, there
are three levels. The cards are named. Task
card #1: Reading comprehension questions
from the book, p. 143 + an extra task, a
crossword, workbook p. 148.

Task card #2: Three reading
comprehension questions (multiple choice)
from the book, that are simplified. Task
card#3: “Hickey Mouse” - there are three
pupils, who work with me in the
framework of the Hickey Method, due to
their learning disabilities. The word Dd -
“D as Disney” is practiced.

*There is one pupil, who may participate
partially in a lesson, due to his complex

psychological and family background.
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5 min. Closure The pupils fill in orally an informative Whole class Power

slide to show their ability to use the target point

(May include: summary | \ocabulary and to demonstrate their slide

of main points covered,

pupils’ reflection) understanding of the text.

Homework assignment: Read more about Walt Disney and Mickey Mouse on the net.

Teacher's reflection: | chose to dedicate this lesson to reading comprehension since the
benchmarks and the objectives of the previous observation lessons were not
achieved. An additional goal was to practice a reading text model, that was
given to me in the framework of this year instruction.

Follow up Language Focus: adjectives
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Task Card #1

Name
1. Book - p. 143 71797 1902 143 Tnya nmvRwn 2y 1y
.N72m»2 M2wWn 1and
2. Extra T0MRAY ©°7°17 NITYA NNTATT DR W

7712V N2, YW DR 1ND 197 MR
148 "y

Onjoy
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Task Card #2

Name

Let's complete.

.02°195W T9RWY 111937 72WNT DR 102

IS L a0 T e =

a0 U0 e w

In 1928 Walt Disney is .
poor

funny

special

good

He loves

to draw cartoons
to eat ice-cream
to sing songs

to meet a mouse

His movie is the first cartoon movie that
has sound

has a mouse

has color

has taste
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Task Card #3

Name

Write. Read. Circle. 1202 .MIRT DR 1927 .0°97 IRP .NIRT DR 12300
QW DN

Dd is for Disney

+ a table, which includes a column for a picture, a column for a suitable word with
the target letter and a column to write the word again.
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